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に共通の条件､ 概念 A を設定､ 導出 )」と定義している。ちなみに、概念 A に対し
て概念 B は、ボケによって設定、導出される。
















































































Gerow, A. （₂₀₁₀）. Kind participation: Postmodern consumption and caption 
with Japan＇s telop TV. In M. Yoshimoto, A.Tsai &J. Choi （Eds.）, 
Television, Japan and globalization （pp. ₁₁₇︲₁₅₀）. Anne Arbor: MI: 
Center for Japanese Studies, The University of Michigan.
O, Hagan, M. （₂₀₁₀）. Framing humour with open caption telop. In D. 
Chiaro （Ed.）, Translation, Humour and the media: Translation and 
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14Trager, G. L. （1958） “Paralanguage: A first approximation” Studies in Linguistics, 
13, pp. 1︲12.
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http://www.nii.ac.jp/kouhou/NIIPress₀₈_2-₂.pdf（₂₀₀₈．₀₄．₂₃） 報 道 発
表資料
藤竹暁編著（₂₀₁₂）『図説日本のメディア』NHK 出版



















































































































































































































































































の能の千里なる（を）」（『A 国総』₃₀₄頁、『H 国総』₃₀₇頁、『J 古典』₂₂₁頁、『L

















































A 曰、「～。」其 B 之謂也（矣、乎）。
という表現形式がしばしば用いられる。その訓読としては、
A に曰はく、「～」と。其れ B の謂ひなり（または、謂ひならん）。











































































































































































国総』₂₈₃頁、『E 国総』₃₀₅頁、『F 国総』₂₇₆頁、『G 国総』₂₉₁頁、『I 国総』
₂₅₈頁、『S 古典』₁₂₅頁）で「西のかた陽関を出づれば故人無からん」と読
まれている。「出づれば」は動詞「出づ」の已然形に接続助詞「ば」が接続
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ため、例えば、「羅文英読」と言うべき〈ラテン語文英語読み〉は困難である。
Vox populi vox Dei （《民の声（は）神の声》の意）を英語訛りで発音できて
も、直接英語として
3 3 3
読むことは不可能だと言える。‘Voice of the people is 
the voice of the God.’はあくまで英語による原文の〈解釈〉であり、「羅文
英読」という〈読み〉ではない。
表音文字による「語」、例えば Dei（Deus《神》の属格）がそのまま God’s
あるいは of the God と読めないのは、「文字」と「音」とが（特定言語内で）
強固に結びついており、「文字」と「意味」とが結びつくことができないか






































































/kua yiəu piuət gɪəp/>





































音声伝達様式 １ /kua yiəu piuət gɪəp/ （ クワ　イウ　フツ　キフ ）





書記伝達様式 １ 少年易老学難成 （ 少年易老学難成 ）
１’（a） 少 年 易レ老 学 難レ成









音声伝達様式 １ /ʃɪɛu nen yɪe lau
ɦɔk nan ʒɪɛŋ/ 
（ セウ　ネン　イ　ラウ　
　ガク　ナン　セイ ）

















タ機能 metafunction〉（〈テクスト形成的 textual〉・〈対人的 interpersonal〉・
〈観念構成的 ideational〉メタ機能）の観点から、文言文「過猶不及」と書き
下し文「過ぎたるは猶（なほ）及ばざるがごとし」は、それぞれ以下のよう
に表示できる（図３⊖ 1 , 図３⊖２）。（SFL の枠組および各術語の詳細は
Halliday ₁₉₉₄［筧・山口（訳）₂₀₀₁］を参照。）































































身は 宋國の 笑ひと 爲 る
TEXTUAL Theme Rheme
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漢字と漢文訓読の原理 ―漢字の構成から考える―
Saussure, Ferdinand de. ₁₉₈₇. Cours de linguistique générale, （Édition 
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れは哲学者のウィラード・ヴァン・オーマン・クワイン （Willard van 
Orman Quine, ₁₉₀₈⊖₂₀₀₀）が主張したことですが、翻訳は、不可能ではな
いかもしれないが、原理的に不確定なものであるというものです。彼は、主



















































































































































6 See William Chambers & Robert Chambers （1833⊖35）, Chamber’s information for 
the people / Education, Edinburgh: W. & R. Chambers New and improved edition.






















































































































教育学を体系化したドイツのヘルバルト（Johann Friedrich Herbart, ₁₇₇₆⊖
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そうしたなかで出現するのが、教育科学（Science of education, Erziehun-





















































































12See Japanese Department of Education （1876）, An Outline History of Japanese 
Education; Prepared for the Philadelphia International Exhibition, 1876, New York: 
D. Appleton and Company. Baron Dairoku Kikuchi （1909）, Japanese Education 
Lectures Delivered in the University of London, London: John Murray. 
13See Teruhisa Horio （1988）, Educational Thought and Ideology in Modern Japan, 
Tokyo: University of Tokyo Press.



























14See Joyce Goodman （2015）, Gender, cosmopolitanism, and transnational space and 
time: Kasuya Yoshi and girls’ secondary education, History of Education: Journal 
of the History of Education Society, 44: 6, London: Routledge Taylor & Francis, 683⊖
699.
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Tetsu Yasui and Transcultural Influences 
in Educational Reforms for Women
Yoko YAMASAKI
Key words： Tetsu Yasui, Modernisation, Teacher Training, Higher 
Education for women, E. P. Hughes, Mother’s role for children 
in home
Introduction
This paper reflects on individual agent of intercultural transmission who 
was active in promoting educational innovation in the later years of the Meiji 
era. Tetsu （or Tetsuko） Yasui was concerned to elevate training for women, 
and the modernisation in Japan. Yasui lived from the beginning of moderni-
sation to the just four months after the end of Second World War. It was 
three years after she resigned the second president seat of Tokyo Woman’s 
Christian University in ₁₉₄₁. Its first president was Inazo Nitobe. After Nito-
be she kept on teaching until seventy-one years old.
In terms of significant aspects of intercultural and educational trans-
mission, her young days, ₁₈₈₀s-₁₉₁₀s, were just in an era that saw drastic 
social changes into modernisation and westernisation in Japan. Exploring 
the distinctive social and cultural dimensions of educational reform, in the 
context of intercultural exchange between Japan and the West, in this pa-
per I will focus on Yasui’s biography and its transcultural and transnational 
1 According to a few previous researches on her innumerable manuscripts, 140 
letters 1897︲1908, traveling diary1897 and 1923, diary 1941︲1945, two reports for 
Ministry of Education of Japan, 108 articles, 56 essays, 27 notes and notebooks are 
left.
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influences inspired by studies in Britain in order to interpret their signifi-
cance and the impact with the insights of the ₂₁st century historiography 
on female education in Japan.1 
Childhood of Yasui: 1870-1880
Yasui Tetsu （₁₈₇₀︲₁₉₄₅） was, in an era of drastic modernisation, born 
as the eldest daughter of three girls and four boys, whose father was a feu-
dal retainer （Samurai） living in one of about twenty houses for vassals in 
the mansion of the Doi Viscount, Hongo in Tokyo. This period saw the be-
ginning of a full-scale research overseas. The Iwakura Mission （Dec.₁₈₇₁︲
Sep.₁₈₇₃） was, for example, possibly the most important for the modernisa-
tion of Japan after a long period of isolation from the West.2 The purposes 
of the mission were to renegotiate the unequal treaties with the United 
States, Great Britain and other European countries that had been forced on 
Japan in previous decades, and to gather information on education, technol-
ogy, culture, military, social and economic structures in countries in order 
to progress Japanese modernisation. The mission included about ₆₀ stu-
dents, several of them being left behind to complete their education in for-
eign countries. Five young women were sent by Hokkaido Development 
Office and stayed in the United States to study, including the then 7-year 
old Ume （Umeko） Tsuda（₁₈₆₄︲₁₉₂₉）, returning to Japan in ₁₈₈₂. 
Yasui was educated through Japanese traditional home discipline 
based on the Samurai spirit and ethos of her grandparents, who were de-
vout Buddhists. A number of textbooks directed toward moral education 
for girls appeared during the Edo period. Usually the word woman （onna） 
appeared in the titles of the books such as Great Learning for Women 
2 On 23rd December 1871 the Iwakura Mission left Yokohama. The mission returned 
home on 13th September 1873, almost two years after setting out. Its members 
were to take initiatives in modernizing Japan later.
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（Onna Daigaku）, the Confucian Analects for Women （Onna Rongo） and the 
Book of Filial Piety for Women （Jokun Kokyo-a book of morality and eti-
quette for girls in Edo period）. This practice of distinguishing special text-
books for women still persisted after the Meiji Restoration.3 Establishing an 
Education Ordinance called Gakusei 4 in ₁₈₇₂ and an order by Ōseidasaresho5 
for the basic aim of education were announced as follows: 
…there will be no other way for everyone to get in the world, to 
make fortune, and to thrive in one’s business and to pursue a suc-
cessful life, but to attend to one’s moral culture, to cultivate heart 
and attain mastery in every art one takes to…there will be hence-
forth no illiterate in any village nor in any house …6 
The need for modern education of Japanese public is emphasized in 
this comment. The new government wished to develop education for all 
the people based on the concept of civilization and enlightenment so as to 
create a strong modern nation. 
In ₁₈₇₆ Yasui entered an elementary school in Tokyo at the age of 
seven. The enrollment rate of elementary school was ₂₁．₀% for girls and 
3 The Ministry of Education, Culture, Sports, Japan’s modern educational system, 
http://www.mext.go.jp/b_menu/hakusho/html/others/detail/1317228.htm, accessed 
10th May 2015.
4 The University Regulations and the Middle and Elementary School Regulations 
（Chushogaku kisoku） were submitted on 20th March1870, to the Grand Council for 
approval. See ibid. http://www.mext.go.jp/b_menu/hakusho/html/others/
detail/1317235.htm, accessed 10th May 2015.
5Ōseidasaresho （the Preamble） indicated that the goals of education under the new 
system would be quite different from the emphasis on Confucian morality as repre-
sented by the samurai elite.
6 Murata Yokuo （ed.） （1996）, Education in Japan: a Bilingual Text: historical develop-
ment, Tokyo: Tsukuba University, 57.
7 Exceptionally the Tokyo Jogakko （Tokyo Girls’ school） was founded by government 
in 1872 but because of the Southwestern Rebellion of 1877, it was closed in 1877. 
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₅₄．₂% for boys in ₁₈₇₆. Until the end of the ₁₉th century secondary educa-
tion for women was not provided by the government,7 and private schools 
by foreign missionaries came to be increasingly developed.8 One missionary 
mentioned the “…low social status of women, social restraint and oppres-
sion for women by men in Japanese society”.9
Days of a student in the Normal Schools for Women: 1881-1889
At age ₁₂ in ₁₈₈₁ Yasui was enrolled to the fifth grade of the prepara-
tory course of the Tokyo Women’s Normal School （precursor of Girls’ 
High School attached to Tokyo Women’s Normal School）. In ₁₈₈₄, aged ₁₄, 
she entered Tokyo Women’s Normal School.10 In those days the higher edu-
cation for women supplied by the government was only a few Normal 
Schools, which was a route of common people who want to know western 
8 For example the Ferris School for Girls（Dutch Reformed Churches in America, 
Mary Kinder） in Yokohama in 1870, the Kyoritsu （United School for Girls） in Yo-
kohama in 1871, the Aoyama Institute for Girls（Methodists） in Tokyo in 1874, the 
Kobe Eiwa Institute for Girls（now Kobe College for Women） in Kobe in 1875
（American Board of Commissioners for Foreign Missions, Congregation）, the Heian 
Institute for Girls（Heian College for Women） in Kyoto in 1875（Protestant Epis-
copal Church）, the Rikkyo Institute for Girls（St. Paul’s College） in Tokyo in 1877
（Protestant Episcopal Church）, the Doshisha School for Girls in Kyoto in 1878
（American Board Missions, Congregation）, the Kassui School for Girls in Nagasaki 
in 1879 （American Methodists） etc.
9 Kobe Jyogakuin （1955）, The Eighty History of Kobe Jogakuin, Kobe: Kobe 
Jyogakuin, 122.
10The Tokyo Women’s Normal School was merged with the Tokyo Normal School 
and was renamed the Department of Women of Tokyo Normal School in 1885, and 
the Tokyo Normal School was renamed the Higher Normal School in 1886 and re-
named the Women’s Higher Normal School in 1890 and renamed the Tokyo Wom-
en’s Higher Normal School in 1908.
11But the course of higher education of missionary schools, such as the Kwassui Jog-
gako（now Kwassui Women’s University） in Nagasaki founded by Elizabeth Rus-
sell Missionary in 1879 and the Kobe Eiwa Joggako （now Kobe College for Women） 
founded by two American missionaries were located in western and southern Ja-
pan and not so familiar to conventional families.
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knowledge.11 The government emphasized the Normal Schools in the school 
system in order to modernise people.
₁₈₈₅ the government established a system of cabinet government and 
Arinori Mori （₁₈₄₇︲₁₈₈₉）12 was appointed the first minister of education in 
Japan and promulgated the Imperial University Ordinance, the Elementary 
Ordinance, and the Normal School Ordinance in rapid succession during 
March and April in ₁₈₈₆ to build school system in Japan. 
Normal Schools consisted of two kinds of institutions, that is, the nor-
mal schools and the higher normal schools （with dormitory system） in-
tended to train students so as to cultivate in them the virtues of ‘obedi-
ence, affection and dignity’ and Mori strengthened the military style within 
teacher training, forcing students to live in dormitories. All tuition in the 
Normal Schools was paid, textbooks were loaned and some food expenses 
supplied by government though they were then obliged to work as teach-
ers for five years after graduation, including two obligatory years in 
schools designated by government. Textbooks had to be approved by the 
Minister. Mori energetically inspected schools in various parts of Japan, 
made addresses to urge people’s awareness as ‘loyal subjects’ and in their 
effort to improve Japan’s status in the international community. Although 
12Mori was the first Japanese ambassador to the United States 1871︲1873. During his 
stay in the United States, he became very interested in Western methods of educa-
tion and Western social institutions. On his return to Japan, he organized the Mei-
rokusha, Japan’s first modern intellectual society, and became a member of the 
Meiji Enlightenment movement and advocated freedom of religion, secular educa-
tion, and equal rights for women （except for voting）, international law, and most 
drastically, the abandonment of the Japanese language in favor of English.
13Murata, op.cit., 65, 67. See also Morikawa Terumichi ‘Mori Arinori’. Compiled and 
Edited by Bejamin C. Duke （1989）, in Ten Great Educators of Modern Japan, To-
kyo: University of Tokyo Press, 38︲65. The University of Tokyo was originated in 
the two institutes of Western learning and medicine established by Shogunate Gov-
ernment; women had no right to learn there and women were only able to learn at 
the Normal School.
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Mori had only a short regime as Minister till he was assassinated in ₁₈₈₉, 
he had a great deal in strengthening national centralized control for educa-
tion.13 
Yasui was trained to be a teacher in a disciplined atmosphere in her 
dormitory and school. Looking back on her student life in the Normal 
Schools in Japan and her days in Teacher Training College in Cambridge, 
she described the problem on the system of the Normal School in Japan as 
follows:
When we were out for instance we needed to bring a notebook in 
order to record our time of arrival and departure and to get a stamp 
at the place we visited. But in this training college for women in 
Cambridge, professors and students were able to go out freely and 
without problem, which was a great surprise for me.14 
In Japanese society principles of westernization were in a sluggish 
state, and then nationalism to maintain national unity rose in an atmo-
sphere of national identity. The Meiji Constitution was promulgated by 
Emperor Meiji on ₁₁th February ₁₈₈₉ and came into effect on ₂₉th Novem-
ber ₁₈₉₀.
Days of a young teacher: 1890-1896
At the age of twenty-one in ₁₈₉₀ Yasui graduated from the Depart-
ment of Women of Tokyo Higher Normal School （now Ochanomizu Wom-
en’s University） as one of the first alumnae, and fortunately was appointed 
as an assistant teacher of mathematics at the Women’s Higher Normal 
14Aoyama, N. （1949）, Yasui Tetsu den ［Story of Yasui Tetsu） Tokyo: Iwanami shoten, 
71.
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School for two years. In ₁₈₉₂ she moved to Iwate Prefectural Normal 
School for Men’s teachers of Ordinary Elementary School in Morioka, 
Iwate. One day she met Motoko Hani 15（₁₈₇₃︲₁₉₅₇, Matsuoka Motoko, at 
that time, a teacher in Hachinohe and in Morioka）, who had already been 
baptized a Christian in ₁₈₉₀, and they talked about religion all night long.16 
According to Hani’s memory, “Yasui was a person of coolness and justice, 
and people in Morioka had a great trust and confidence in Yasui.”17
In April ₁₈₉₄ she was appointed director of the Elementary School At-
tached to the Women’s Higher Normal School in Tokyo, which had ‘the 
lower and upper classes’ and was the first co-education system in Japan, 
and started a research into ‘unified-class teaching’, although international 
crisis was arising and persecutions of Christians increasingly occurred. The 
First Sino-Japanese War broke out in July ₁₈₉₄, and during the war she 
worked for the school. This war ended in ₁₈₉₅.
In May ₁₈₉₆ she was surprised to be appointed an overseas student 
for women by Ministry of Education18 and Vice-Minister Nobuaki Makino 
（₁₈₆₁︲₁₉₄₉）, who had visited London, suggested her going to Britain. She 
15Motoko Hani was educated at Tokyo First Higher Women’s School and then at the 
Meiji Women’s Christian School. After leaving this school in 1892, she taught at a 
school in Hachinohe and in Morioka. She joined Hōchi Shinbun （Newspaper Compa-
ny） in 1897, working first as a copy editor and later as a reporter. In 1901, she 
married a colleague Hani Yoshikazu. They founded a new magazine Fujin no tomo 
（Women’s friend） together in 1908. An association of readers of that magazine was 
established in 1930, and still exists as of 2015. In 1921, the couple founded a private 
school for girls Jiyu Gakuen, which was one of progressive schools in Japan. Jiyu 
Gakuen Myonichikan （‘House of Tomorrow’） is the original building complex of 




18The Minister of Education was at that time Prince Kinmochi Saionji （1845︲1940） 
（later Prime Minister of Japan, graduating from Sorbonne University） and a vice-
minister was Nobuaki Makino （1861︲1949）. 
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was asked to make an investigation of domestic science and schooling sys-
tem in England. Yasui lived in Tsuda Umeko’s house in order to learn Eng-
lish for seven months until her departure to Britain, and Tsuda introduced 
Yasui to English missionary Miss Ballard, who had undertaken missionary 
work for four years in Japan.
Days enlightening with E. P. Hughes: 1897-1899
On ₁₆th January ₁₈₉₇ with Ballard, Yasui left Yokohama for Hong 
Kong, via Kobe and Nagasaki, took a steamship at Hong Kong for Colombo 
and Sicily and at last arrived at London on 7th March. She went to Roches-
ter Kent to live in Miss Ballard’s house, and soon was released from sea-
sickness, although her homesick and troubled feelings from culture gaps of 
custom, foods and behavior remained. But she determined to devote herself 
to her national mission with opportunities of observing education for chil-
dren and women in Britain. Yasui studied pedagogy of domestic science in 
the High School and observed children in the kindergarten until the end of 
September ₁₈₉₇. During half a year in Rochester she visited a local Church 
of England twice a day on Sundays. She simply followed the Japanese prov-
erb“When in Rome, do as the Romans”. To her surprise, the rector was a 
blind and never asked her about her worship or religion.19 
In October ₁₈₉₇ Yasui began studying Pedagogy and the History of 
Education at Cambridge Training College for Women （f.₁₈₈₅） under the 
first principal, E. P. Hughes （₁₈₅₁︲₁₉₂₅）, whose ‘attempt was made to ap-
proach education in a scientific and philosophical way.’20 We are able to 
recognize that her determination to learn educational sciences at Cam-
19Aoyama, op. cit., 75.
20Rich, R. W. 1972（1st ed. 1933）, The Training of teachers in England and Wales 
during the Nineteenth Century, Bath: Cedric Chivers Ltd., 263.
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bridge is slightly different with a mission requested by Japanese govern-
ment. But Yasui’s interest for study in England is how people mold their 
personality as human beings. Hughes’ first suggestion to Yasui was that it 
was important to ‘learning of the vital knowledge existing amongst stu-
dents and people’.21 Hughes and Yasui formed a strong professional and 
personal relationship. She stated her impression in students’ accommoda-
tion at Cambridge as follows: 
All students were over ₂₀ years old and had autonomy with their 
own responsibilities. All had a fruitful self-governing behavior with 
their open mind and much kindness to people surrounding them…..In 
fact it was quite impressive…Religion had strong affections on edu-
cation for them, which I realized.22 
This is her first expression of admiration for British culture, and it be-
came her educational principle to develop personality of human beings to-
ward self-discipline, self-government and self-regulation. She was convinced 
that their personality resulted from Christianity, which required truth and 
love in their world: Spiritual Education based on respect for personality of 
human beings.
During winter holidays in ₁₈₉₇ Yasui stayed in Hughes’ house and in 
August ₁₈₉₈ Hughes took her to Wales. She promised to give specific lec-
tures to Yasui for about one hour per a week from autumn term in ₁₈₉₈. 
According to Tsuda’s diary on ₂₈th November ₁₈₉₈ Yasui was going to try 
21Yasui, T. （1941）, ‘Kyōdan no hansei: Jyosidai zengo’ ［a half my life: before and af-
ter Tokyo Woman’s University］, Fujin Kōron ［Public Opinions for Women］, Nov., 
114.
22Aoyama, op.cit., 72.
23Tsuda, U. （1984）, ‘Journal in London’. In The Writings of Umeko Tsuda, Tokyo: 
Tsuda College, 274.
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the Cambridge examination for the teacher’s certificate in Pedagogy and 
Psychology, and the theory and practice of teaching.23 But its real situation 
is not clear. in April ₁₈₉₉ Hughes aged ₅₀-years unfortunately fell ill, need-
ing to leave Cambridge for a year, so Yasui moved to London and studied 
child psychology under Dr Sally. 
Yasui and Hughes travelled to Switzerland for seven weeks in June 
₁₈₉₉, ‘with the greatest self-indulgence, and with laughter and anger’ be-
yond any teacher-student relationship.24 They enjoyed mountain-climbing, 
Hughes’ hobby. Hughes gave Yasui the most profound character. Return-
ing to England, Hughes introduced her to Dr Stout at Oxford University 
and Dr Stout invited her to investigate psychology at Oxford in ₁₈₉₉. She 
observed schools in Oxford as well.
She met Hughes’ elder brother, Price Hughes,25 at St. James’ Hall in 
London heard his sermons, and decided to be baptized by him. But Hughes 
and her brother persuaded her “to think which sect is the best for you 
when you return to Japan”, and this advice was well considered.26 Staying 
at the house of a Japanese diplomatic consul in Oxford for a week during 
Christmas holidays in ₁₉₈₉, she ruminated on the idea about women’s situa-
tion in the East. She wrote explaining these ideas to her friend on 2nd 
24Yasui, T. （1965）, Wakaki hi no ato （Collection of letters by Yasui Tetsu）, Tokyo: To-
kyo Jyoshi daigaku ［Tokyo Woman’s Christian University］, 114︲115.
25Her brother Hugh Price Hughes （1847︲1902）, Wesleyan Methodist minister was 
educated at schools at Carmarthen and Swansea, afterward Richmond College, Lon-
don, and graduated B.A. in 1869 in the University of London, taking his M.A. in 
1884. His first charge was at Dover, and after ministering at Brighton, Tottenham, 
Dulwich, and Oxford, he moved to London in 1884. He also edited the Methodist 
Times, and wrote a number of religious pamphlets. In 1898 he was the president of 
the Wesleyan Conference, and during his later years was recognized as one of the 
leaders of the religious life at that time and one of the strongest upholders of the 
‘Nonconformist conscience.’ See also http://en.wikipedia.org/wiki/Hugh_Price_
Hughes
26Yasui （1965）, op.cit., 122.
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March ₁₉₀₀.
I realized that all my personal work in dedication to public service 
needed the help of God….At home my family, parents, brothers and 
sisters, expect me to return to Japan so I would like to work for 
them with no consideration for my own happiness, which I would 
like to make my best effort… I don’t know why unmarried women 
are seen as a nuisance in society… In Japan women are always 
dominated by men, which is tradition… To me there is no shame for 
women to be single. …It is an ultimate honor to live with God's will
… Japanese women are always regarded like babies by men, and 
men in Japan regard women at quite a low level, a very surprising 
situation, I know.27 
This statement expresses her determination just before returning 
home about how she should live in Japan, and includes her critical view of 
gender bias in Japanese society, for men and women as well, while she had 
never been interested in women’s movements like suffragism in Britain 
and the Seito （Japanese Blue stocking group, f.₁₉₁₁） in Japan.
Days determining how to work: 1900-1903 
In April ₁₉₀₀ Yasui left London, completing her mission in Britain, and 
arrived in Paris, where she took part in the International Exhibition and 
met Inazo Nitobe, agricultural economist and educator. Soon afterwards he 
came to be recognized as playing one of the most prominent roles and 
known throughout the world as author of the classic interpretation of Japa-
27Aoyama, op.cit., 88︲89.
28Ibid., 228.
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nese mentality entitled Bushido: The Soul of Japan （₁₈₉₉）. Yasui was intro-
duced to it by Hughes.28 Nitobe was one of reviewers of the Paris Exhibi-
tion. She and about forty-five other Japanese were invited to the Japanese 
Embassy by Nitobe. He recounted his experiences, especially his habit of 
meditation for a few minutes before his lessons, in his days as Associate 
Professor at Sapporo Agricultural College, Hokaido Japan. She thought that 
“Dr Nitobe seemed to be ‘a spiritual friend’ like teacher and student in 
Paris.”29 Yasui was entirely convinced that education was a sacred business 
along with prayer, inspired by Nitobe’s religious life, though on becoming a 
teacher in ₁₈₉₀ she had been advised by Principal Hideo Takamine （₁₈₅₄︲
₁₉₁₀）30 of Tokyo Higher Normal School to avoid converting to Christianity. 
She believed:
There was conflict between ‘Christianity and spirit of patriotism in 
Japan’… I gradually developed ideas that educators should be es-
pecially encouraged in the spirit of human beings to have sublime 
character and personality, and educators also needed to serve with 
deep and wide love. My patriotism therefore became deep and wide, 
and I realised a Christian’s life based on justice and love did not con-
flict with a spirit of patriotism.31
The “Imperial Ordinances for Normal School Education” were promul-
gated in ₁₈₉₇, for middle education the “Middle School Ordinance （for 
men）”, the “Higher Women School Ordinance” and the “Technical School 
29Ibid., 87.
30He received a scholarship to attend the Oswego Normal School, in New York, 1875-
1878. It was fortunate for him to attend the Oswego during the very height of its 
fame as a progressive and innovative institution for teacher education and to learn 
much based on ideas of Johann Heinrich Pestalozzi.
31Aoyama, op. cit., 86︲87.
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Ordinance” in ₁₈₉₉. “Regulations for testing the Qualifications for licensing 
teachers” were introduced in ₁₉₀₀. National Universities like Tokyo were 
renamed ‘Imperial University’ and the school system was centralized by 
government. The school system in Japan became much more complicated 
and a distinct social gap between the poor and the middle classes appeared.
In July ₁₉₀₀ Yasui returned to Tokyo and was appointed, in Septem-
ber, Professor and dormitory-superintendent of the Higher Normal School 
for Women in Tokyo by government, while Principal Takamine worried 
about her religious belief. At the same time Tsuda established the Girls’ 
School of English called Joshi Eigaku Jyuku （now Tsuda College） in ₁₉₀₀ 
as one of the first private institutions of higher education for women in Ja-
pan. Though interrogated on religion, she was baptized a Christian on 
Christmas day by Danjo Ebina （₁₈₅₆︲₁₉₃₇）, one of the influential leaders in 
Christian society in Japan. He adopted ‘Shinto Christianity’ of the Congre-
gational Church at Yumi cho Hongo Church Tokyo. Criticism of Yasui in 
the Normal School was increasingly invisible.
Happily Hughes arrived at the port of Yokohama from San Francisco, 
by a steamship called America-maru on ₂₈th August ₁₉₀₁, after staying in 
United State for eight months. From September ₁₉₀₁ Hughes stayed at Ya-
sui’s house in Motosono-machi （now Koji machi） Tokyo. On ₁₁th September 
Hughes had the opportunity of a courtesy to the Ministry of Education of 
Japan together with Yasui, and handed in a letter from the Ministry of Ed-
ucation of UK stating her aims in visiting Japan, so the Japanese govern-
ment supplied her with two guides, an inspector Oshima Yoshinaga and an 
assistant. During her fourteen months stay in Japan Hughes visited over 
seventy-five schools: Normal Schools, Ordinary Elementary and Secondary 
32Ōno, Nobutane, ‘E. P. Hughes in Japan （₁₉₀₁︲₁₉₀₂）’, Research Annual Report, 
Gakushūin University Faculty of Letters, ₃₆（₁₉₈₉）, ₃₂₃︲₄₆.
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Schools, Kindergartens, Colleges, Prisons, Local Education Authorities and 
Orphanage etc., in order to inspect, observe and give lectures at many 
places from Kyushu to Hokkaido except Shikoku Island in Japan.32 Yasui 
escorted her throughout Japan. Hughes’ educational ideas for women were 
disseminated, and Jinzo Naruse （₁₈₅₈︲₁₉₁₉）, a Japanese pioneer of wom-
en’s education, appointed Hughes, in April ₁₉₀₂, as part-time professor of 
English and English Literature of his school called Japan Women’s College 
（founded in ₁₉₀₁）, a non-sectarian institution that promoted independence 
and freedom of thought.
Yasui was surely inspired by Hughes’ opinions based on her observa-
tions in the many places she visited; such gender bias in school knowledge 
as discrimination against women in Japanese society, low regard for wom-
en’s domestic role, under-development of education for women which 
marked a clear culture gap between Japan and the West.
Having influenced Japanese educators new ideas on education for 
women, general method of teaching, method of teaching English, board 
drawing, family in UK, and physical education for women, Hughes left Ja-
pan in₁₉₀₂ for Shanghai and home via Java, India, Egypt, and Cyprus. She 
returned to in London, and then settled in her home town of Barry, South 
Wales, from ₁₉₀₃. 
Days of trouble and conflict in Siam: 1904-1906
It might have seemed that Yasui’s career was guaranteed, owing to her 
great network with the prominent British female educator, Hughes, enabling 
her to engage with in successful training of a teaching profession for women 
in Japan. But women’s professional life was not easy. Yasui encountered 
problems in her role of dormitory dean conflicting with strict attitudes to-
wards students from other dormitory staff, Futaba Yamakawa （₁₈₄₄︲₁₉₀₉） 
and Yasuko Adachi （₁₈₃₅︲₁₉₁₃）, from a senior generation Samurai. They 
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had conventional views on discipline, and had ironically occupied the same 
posts when Yasui was a student there. She clashed with them psychologi-
cally because of her emphasis on self-government by students. 
With many misgivings, Yasui was recommended by the Japanese gov-
ernment to go as a deputy head-teacher of the Queen’s School for girls in 
the Kingdom of Siam （now Thailand）. Though this duty officially meant 
representing and serving the Japanese Nation, she couldn’t help feeling her 
forced. On ₂₄th January ₁₉₀₄ she and two women left Yokohama via Hong 
Kong and Singapore, reaching Bangkok in February. She selected a build-
ing for the school and patiently planned a curriculum. Students aristocratic 
girls, aged from eight to twenties. In her long life these three years were 
the most painful, a different climate, language and life style, but she happily 
recognized children’s nature of purity and innocence as common across cul-
tural boundaries. Their nature and the Bible readings every morning made 
her job in Siam bearable. 
Days developing belief with Mackenzie and Hughes: 1907-1909
Completing her three year term in Siam, she decided to go to Britain 
again. On ₂₈th March ₁₉₀₇ she left Bangkok with two Japanese women and 
arrived at Singapore on 1st April. She stayed there alone for ten days and 
wrote a report on her job to the Ministry of Education of Japan. She then 
boarded on a steamship Kwauchi Maru for London ₁₀th April at the age of 
₃₈. She arrived in London on ₁₇th May and the following day visited a Pres-
byterian church, which gave her deep pleasure.33 
She went to Wales to visit Hughes and spent a month there. She 
learned English Literature with all her heart and read the Bible under 
33Aoyama, op. cit., 141︲2.
34His wife Millicent was a British professor of education at Cardiff University in 1910, 
the first female professor in the United Kingdom.
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Hughes’ tender care and love. Yasui moved to student accommodation in 
Cardiff University and studied ethics under Professor J. S. Mackenzie 
（₁₈₆₀︲₁₉₃₅）, whose wife Millicent Hughes Mackenzie （₁₈₆₃︲₁₉₄₂, marriage 
in ₁₈₉₈）34 had been a student at the Training College for Women in Cam-
bridge under Hughes. By this time J. S. Mackenzie had published An Intro-
duction to Social Philosophy （₁₈₉₀）, A Manual of Ethics （₁₈₉₃）, Outline of 
Metaphysics （₁₉₀₁） and afterward Lectures on Humanism （₁₉₀₇）. A Manual 
of Ethics was translated into Japanese by young educator Entaro Noguchi 
（₁₈₆₈︲₁₉₄₁） in ₁₉₀₁, later a prominent progressive educator in Japan dur-
ing the ₁₉₂₀s. Yasui believed that ‘the formation of human personality’ 
was the most significant theme, and ethics was a foundation of the educa-
tional theory for real educators. 
Yasui took five hours’ lessons a week: classes of Ethics and Philosophy 
taught by Mackenzie, English literature by a young male associate profes-
sor, and academic writing and reading etc. These seemed to dramatically 
change her. But according to her diary she found the University rules too 
strict: wearing uniform, recording attendance, attending final examinations 
as in Japanese Normal schools.35 She nevertheless enjoyed tutorial lessons 
by Mackenzie. Those days in Cardiff brought her a state of self-realisation, 
while Hughes worried about her job for the next stage in Japan. Tsuda of-
ten asked Yasui to come back to Japan and assist her at her school, Joshi 
Eigaku Juku. Other offers of new jobs in Japan were not negligible. Among 
them there was the Gakushuin School for Women for Imperial Families 
（now Gakushuin Women’s College） at Tokyo in February ₁₉₀₈.36 The direc-
35Yasui （1965）, op. cit., 231.
36In 1849 the emperor granted an imperial plaque bearing the title ‘Gakushūin’, and 
this is how the school’s name was decided. The initial school code at the time re-
veals an education policy that placed a high value on the study of ‘Japanese clas-
sics’ as well as ‘Chinese classics.’ http://www.gakushuin.ac.jp/ad/kikaku/english/
history/#02
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tor of Gakushuin at that time was Gentaro Matsumoto （₁₈₅₇︲₁₉₂₅）, who 
had met Hughes and Yasui in Yamaguchi, where Hughes had lectured in 
₁₉₀₂. 
Having taken advice from Hughes, Yasui accepted a professional post 
offered by Gakushuin, although there was no formal letter of invitation from 
Matsumoto. She left London in June ₁₉₀₈ and arrived at the port of Kobe 
on ₁₃th August. Yasui had a first meeting with Matsumoto in the Gakushuin 
and for the first time heard from him of a boycott movement against her. 
She refused to accept the post. Receiving a further request from principal 
Maresuke Nogi （₁₈₄₉︲₁₉₁₂）37 again inviting her to take the post of lecturer 
of Gakushuin at the date of the end of August , she had her first meeting 
with Nogi in Gakushuin and there heard about an anonymous letter propos-
ing to boycott her because of her Christianity. This opposition was a crisis 
for her although since becoming a Christian she had not undertaken any 
missionary work, and there were already two foreign missionaries in 
Gakushuin. It was an era when nationalism was rising rapidly in Japan.
Days of consolation and promotion: 1909-1910s
Yasui resigned from Gakushuin at the end of March ₁₉₀₉, after work-
ing only seven months, at age ₄₀ to work for Jyosi Eigaku Jyuku at Tsuda’s 
request. In April ₁₉₀₉ she became editor-in-chief of a magazine for Chris-
tian women in Hongo Church, Shin Jyo Kai （New World for Women） with 
director Ebina, who insisted on his idea of enhancing national morale of loy-
alty and patriotism.
In February ₁₉₁₀ Yasui was appointed to a full lectureship of Tokyo 
Higher Normal School for Women in Tokyo and director of the Kindergar-
37In Imperial Japan Nogi was a national hero, a model of feudal loyalty and self-
sacrifice and ultimately committed a suicide when the Emperor died in ₁₉₁₂.
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ten attached to its School. In June ₁₉₁₂ she was appointed Professor and 
worked till the end of March ₁₉₁₈. She had worked loyally for ₁₆ years un-
der the system of Japanese government, to serve as an educator of the na-
tion in Japan. Around the age of ₄₀ she was gradually reaching the point 
where she felt comfortable with herself, in spite of disappointment with her 
reception by people who were lacking in humanity, and she entered a state 
of psychological ease and freedom from pain or constraint. With troubles 
and a Bible she stepped up the work of education for women. 
The Higher Women School in Japan generated increasing demand for 
higher education at college for women, especially after the Russo-Japanese 
War （₁₉₀₄︲₀₅）. But the social trend towards school education for women 
has to be understood from the viewpoint of a traditional Japanese family 
system based on women’s responsibilities for children at home. Women did 
not have equal rights to men as a patriarch. Happiness for women was be-
lieved to consist in ‘Good Wife, Wise Mother’ （Ryosai Kenbo）, which was 
conceived of as an educational ideal.38
In ₁₉₁₈ Yasui was appointed dean of the new Tokyo Woman's Chris-
tian University, established in ₁₉₁₈ as a result of generous and devoted 
work in an Edinburgh conference convened by a group of North American 
Christians and many other committed people in Japan and elsewhere. This 
institute of higher education for women had Nitobe as its first president. 
The education system was expanded to 6 years of compulsory education at 
elementary level and the government issued an ‘Imperial Ordinance Relat-
ing to Universities’ in ₁₉₁₈.39 Yasui’s contribution to the founding of Tokyo 
38See Koyama, S., Stephen Filler （trans.） （2013）, Ryosai Kenbo: The Educational 
Ideals of ‘Good Wife, Wise Mother’ in Modern Japan, Boston: Brill.
39In the Imperial University Ordinance no more kept its privileged status. Private 
colleges, which had already called itself the ‘University’, could get the position as 
university legally, but private colleges for women were not able to use this 
ordinance.
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Women’s University progressed steadily and she was recommended as sec-
ond President in ₁₉₂₃ （till ₁₉₄₀）. 
She had published extensive articles about the significance of enlight-
enment for women in Japan, whose counterparts in the West were begin-
ning to learn scientific knowledge and ethics. In an article entitled “Home 
Education versus Education for Women” in ₁₉₁₆, she stated:
［The］ conventional idea in Japan that educated women lost their 
motherhood is 
wrong…Women who are trained their intelligences and have wide 
interests and developed abilities of their judgement might be a good 
wife.40 
This position was both pitched against traditional national conscious-
ness which women in Japan had to be subordinate or dependent to the 
head of a family, but at the same time contributed to progressing an ideolo-
gy of ‘good wife, wise mother’, a sentiment embodying her nationalism. 
Conclusion: impact on female education
How do we examine and interrogate Yasui’s international networks 
and actions for women’s education? Yasui’s ideals for female education 
evolved through her educational tourism. A key concept of Yasui’s thought 
is ‘Personalismus’41 through liberal education based on the idea of self-con-
fidence in the Higher Education for female, formed through practical life in 
40Yasui, T. （1916）, ‘Katei kyōiku tai jyosei kyōiku’［Education at home versus 
education for women］, Fujin shū hō （Weekly Magazine for women）, vol. 2, no. 7: 
11︲14.
41See Shibanuma, A. （1999）, ‘The formation of Educational Thought for Women by 
Study Abroad in England: A Comparative Study of the Cases of Tetsu Yasui and 
Sumi Ōe’, Keiwa University Bulletin, vol. 8: 243︲66.
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company with Hughes, and philosophy and ethics in British Idealism taught 
by Mackenzie. Her ideal, its meanings and possibilities, transcended nation-
al boundaries. 
She recognized that women in a growing modern idea in Japan had to 
a great responsibility to nurture children at home, which was idealisation 
of women’s role at modernised home. She, coincident with it, emphasized 
that female needed to learn in the higher education and should be educated 
as human beings not as women, as a conventionally thought. Especially a 
wide range of liberal arts were able to develop ‘reason’ and ‘deep 
thoughts’ and to enhance their personality of nature of motherhood. Fe-
male therefore would have the means to inquire into their own interests, 
motivation for seeking wide knowledge, intellectually emancipated. Yasui’s 
ideal therefore can be interpreted through Bourdieu’s notion of ‘habitus’, 
her expectation that “full recognition and development of women’s person-
alities and characters, would contribute to real happiness in the world”.42 
Unfortunately Yasui in her life did not work for the poorer classes. In 
that sense we have to recognize that her impact on women’s education 
was in general only for a growing middle class clientele. This could be 
viewed as a limitation from the viewpoint of current expectations in gen-
dered theory. Yasui, nevertheless, was fundamentally a pioneer for im-
provement in the status of female, against gender discrimination, which 
was her impact in Japan. It remains for historians to clarify and interpret 
the meanings and impact of their reports submitted to the governments of 
the UK and Japan by Hughes and Yasui respectively. It should be possible 
to debate new historiographical approaches to their work.
42Yasui （1916）, op. cit. , 14.
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［Note］ 
This paper is based on my presentation in the panel: ‘Educational 
tourism and its impacts: Intercultural interaction between Japan and the 
West at the turn of the ₁₉th to the ₂₀th century’ at ISCHE（International 
Standing Conference for the History of Education） ₃₇st Istanbul ₂₄︲₂₇ June 
₂₀₁₅（Panel ₈₂₆）, which was founded by the Maekawa Foundation in Ja-
pan during September ₂₀₁₄ to June ₂₀₁₅.
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Ⅳ　言語文化研究所活動の概要
2013-2015
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